
1 
 

 
COUNSELLORS’ KNOWLEDGE AND UTILIZATION OF 

PSYCHOLOGICAL TESTS: A SINE QUA NON FOR 
TRANSFORMING COUNSELLING POLICY INTO RESULT 

ORIENTATED PRACTICE 
 

 
By 

Christiana Ngozi Nwaoba, Ph.D 
College Of Agricultural And Science Education, 

Michael Okpara University Of Agriculture,  
Umudike, 

 
Abstract 
The study investigated school counsellors’ level of knowledge and perception on the utilization 
of psychological tests (PTs) as tools for transforming counselling principles (policy) into result-
oriented practice; using  descriptive survey design. Three research questions and three 
hypotheses guided the study.  Fifty-four (54) practicing school counsellors in Umuahia 
education zone participated in the study. A-31 item questionnaire  was the instrument used to 
collect data for the study. Mean scores and t-test were used for data analysis.  The study 
revealed that counsellors serving in the schools have high level knowledge of psychological tests 
,their perception on the utilization of the tests in counseling was low and the constraints they 
perceived included  non-availability of the tests, negative attitude of principals to counselling, 
lack of fund to procure the tests among others. The mean scores of the counsellors differed 
significantly on their knowledge of the tests.Thus experienced influenced the perception of the 
counsellors.  Discussion, conclusion and recommendations were drawn, among which  was that 
school counsellors should be sensitized  to update their knowledge and skills in the use of 
psychological tests.  
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Counselling is a life changing process, the outcome of which can make or mar 
the life of an individual, hence it must be handled with care. When a client such as a 
student is properly guided, using the necessary tools, he is not likely to make very many 
mistakes. Counselling is the process of helping a client understand himself and his 
social environment (Shertzer and Stone in Akinnade 1996). A client such as a student 
understanding himself is in terms of his interests, needs, fears, anxieties and his general 
personality make-up, which helps him to choose his school, subjects, careers and 
vocations on the bases of his interests, abilities, aptitude and attitude. His understanding 
of his environment is in terms of the rules and regulations that must be obeyed to avoid 
punishment. Examples of such rules are rules and regulations governing the use of 
boarding houses, prep-classes and others. Counselling therefore, is a process of helping 
an individual with his concerns to effect a change. 
 

Scholars such as Omogun (2001) and Egbo (2012) defined counselling as both 
an attempt and assistance made to help individual students develop their potential to the 
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maximum and make intelligent choices and adjustments. The personnel in both school 
and non-school settings who is trained and educated to provide this assistance is the 
counsellor. 
 

The counsellor is the trained and educated one who is always involved in an 
interactive process cojoining the counsellee (client) who needs assistance. Omojiye 
(2007) posited that a counsellor is therefore a trained person who is involved in the 
development of an interaction through his relationship with a troubled person (client) in 
a perceived state of indecision, confusion, malfunction, habit disorder, distress or 
despair. A counsellor is a person involved in a person to person relationship in which he 
helps another called a counsellee to resolve area of conflict that has not hither to been 
resolved. 
 

In the school setting, the guidance counsellor facilitates wise choices and 
decisions in learners. Using counselling tools such as psychological tests, he also 
promotes adjustments and mental health of the learners. Mental health is the 
development of a wholesome physical, emotional, social, occupational, intellectual and 
spiritual individual (Nnamani and Nzeakuba, 2012). A counsellor achieves 
effectiveness when his counselling is result oriented. In this study, result oriented 
counselling refers to counselling effectiveness which is determined by the extent the 
counsellee feels satisfied or adequate after counselling (Anagbogu, 2004 and Nwaoba, 
2010). It is only when counsellees feel highly satisfied even long after counselling that 
the basic principle of counselling that no one who has gone through counselling should 
feel inadequate is said to have been put into real practice. 
 

Result-oriented counselling can hardly be achieved without the use of 
counselling tools called psychological tests. Human behaviour is very intricate and 
complex and in dealing with clients such as students, counsellors should always aim at 
utilizing psychological tests so as to discuss the accurate psychological conditions of 
the counsellees (Daolu, 2003). Utilization here refers to selecting the appropriate tests, 
administering it, scoring and interpreting the scores to help a counsellee identify his 
concern (problem) and take wise decision to solve his problem. Psychological tests help 
to identify those students who are unable to benefit from teaching befitting their age, 
class or sex. 
 

A psychological test in counselling is generally a set of questions, puzzles, 
problems, symbols and exercises used to determine a person’s ability, aptitudes, image, 
qualifications, interest, level of social adjustment among others. According to Makinde 
(1983), a psychological tests is a standardized or non-standardized measure of an 
individual’s response to a systematic sample of trait or structure from which inferences 
about general behaviour can be made after necessary qualifications, interests and 
adjustments. It measures a sample of behaviour at a time, because as Olusakin (1996) 
puts it, human behaviour is so complex and variable that no single test can measure the 
total behaviour at one time. In other words, there are specific psychological tests 
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measuring different aspects of human behaviour and after the result, a logistic statement 
about the individual can be made. 

Psychological tests include intelligent tests, aptitude test, interest inventories 
such as Vocational Interest Inventry ( VII),Occupational Interest Profile ( 
OIP),Mobilisation for Occupational Preference Scale( MOPS), student problem 
inventory (SPI), study habit inventory (SHI), personality tests among others (Ubanga, 
1996). The administration of these tests involves processes and procedures which only 
counsellors who are well trained in them could only employ without difficulties.Okoli 
(1997) asserted that only competent people trained for test administration should 
administer psychological tests. The author further summarized that tests administrators 
must know the test thoroughly, study the manual in terms of content and scoring 
procedure. Both the purpose of the test and result must be made known to the client. 
The author further explained that test data and result must be absolutely confidential. 
Psychological tests are used for prediction, selection, classification, placement, 
evaluation, diagnosis, information gathering and others. 
 

The problem of fund, interpretation of scores, faking of responses, bias and the 
likelihood of exposing the result to people as some of the shortcomings of 
psychological tests may be some of the sources of different perceptions counsellors may 
have towards the utilization of psychological tests in counselling students. Perception is 
the way one notices things. According to Morga, Kings and Robson (2000) in Nebogh 
(2012), perception refers to the way the world looks, sounds, feels and smells. 
Perception deals with how one utilizes senses to experience the environment. It is the 
process of becoming aware through the senses. Sorenson, Malum and Forehand (1997) 
established that one major factor that influences perception is the experience of the 
individual. Idris (2008) asserted that experience is the sole of every service. In this 
study, perception refers to the level counsellors understand and view the use of 
psychological tests as tools for achieving effectiveness in counselling practice. 
 

There is no doubt that the use of psychological tests helps to transform 
counselling principals into practice in that utilizing psychological tests properly benefits 
both counsellors and the counsellees  and will continue to benefit school counsellors to 
secure accurate and reliable information about each student’s abilities, attitudes, 
aptitudes, interest, personality characteristics in order to help students gain a better 
understanding of self (Makinde 1981); predict future performance at school, college, 
university or work, to help the student or counsellor arrive at decisions basic to 
planning an educational or vocational future; to diagnose problems of inability; to cope 
with difficulties or with social environment, growth and development; to evaluate the 
outcome of counselling or guidance process and to store information in cumulative 
folder or personal confidential files. 
 

The need for utilization of tests in counselling cannot be overemphasized. It 
was to ensure result-oriented counselling that the National University Commission 
(NUC) included psychologicall testing as one of the courses for training Guidance-
Counsellors in various Nigerian Universitties (Egbo, 2012). The question now is how 
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many practicing counsellors have the accurate knowledge of and can use psychological 
tests in their practice of counselling. 
 

Knowledge is both power and light and comes as a result of experience. 
Longman’s dictionary of contemporary English (New edition) defines knowledge as 
referring to prior exposure to something. This implies that the counsellors’ exposure to 
psychological tests through their university training and years of practicing in their 
various schools ought to make their experienced in utilization of the tests. According to 
Thorndike and Hagen (2007), knowledge of a particular thing means to be able to 
discuss that thing accurately which is a determining factor for its practice in order to 
achieve a desired goal. 
 

Aruba (2006) argued that most counsellors do not have in depth knowledge of 
psychological tests and so display a liaise faire attitude towards it. The extent practicing 
secondary school counsellors in Umuahia educational zone have the knowledge of 
psychological tests is yet to be ascertained hence the need for the present study. 
 
Statement of the Problem 

Counselling like any other human endeavour or activity is required to be 
continually improved upon to meet the challenges of life. Moreover, counselling is an 
applied psychology. Without the use of psychological tests, it continuous to be a 
theoretical thing devoid of practical effectiveness. Through the use of psychological 
tests, clients such as students’ problems are accurately identified and solved once and 
for all. But unfortunately, the issue of utilizing these tests by counsellors during 
counselling of students seems to be relegated to the background. Hence, this study is set 
to find out the counsellors level of knowledge of the psychological tests as tools for 
achieving result-oriented counselling. 
 
Purpose of the Study 

The study sought to assess the counsellors’ level of knowledge and perception 
on utilization of psychological tests in counselling practices. Specifically, the study 
aimed to: 

1. find out counsellors’ level of knowledge of psychological tests. 
2. examine counsellors’ perception on the level of utilization of the psychological 

tests 
3. determine the perception of counsellors on constraints to the utilization of 

psychological tests in students counselling. 
 
Research Questions 

The study was guided by the following research questions: 
1. What is the counsellors’ level of knowledge of psychological tests? 
2. What is the perception of counsellors on the level of utilization of the 

psychological tests in schools? 
3. What is the counsellors’ perception on constraints to the utilization of 

psychological tests in schools? 
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Hypotheses 

The following hypotheses further guided the study and was tested at 0.05 level 
of significance: 
 
Ho1: There is no significant difference between mean scores of highly and lowly 

experienced counsellors on their level of knowledge of psychological tests. 
 
Ho2:  There is no significant difference between the perception mean scores of highly   

and lowly experienced counsellors on the level of utilization of psychological 
tests in schools. 

 
Ho3:  There is no significant difference between the perception mean scores of highly 

and lowly experienced counsellors on the constraints to the utilization of 
psychological tests. 

 
Research Method 

The study employed the descriptive survey research design. According to 
Welsberg (1997), survey design is appropriate for a study of this nature that involves a 
population with common characteristics. Moreover, descriptive survey facilitates the 
description of situations in their current state and solicits information directly from the 
respondents, which makes the information more distinct and finite (Chukwu, 2007). 
 

The choice of only public secondary schools was informed by their uniformity 
in standard and accessibility of data. The entire fifty-four (54) practicing counsellors in 
umuahia educational zone were used for the study because the population (54) was 
manageable. The counsellors were classified under years of experience hence, there are 
thirty-eight (38) counsellors of ten years experience and above and sixteen (16) 
counsellors had experiences below ten years. 
 

The instrument used for data collection was a questionnaire titled Counsellors’ 
Knowledge and Utilization of Psychological Tests in Secondary Schools (CPKUPTSS) 
questionnaire. It comprised two sections viz: A and B. Section A sought for  personal 
data of the respondents while section B consisted of three (3) parts -I, II and III with 12, 
8 and 10 items respectively, which elicited information on their level of knowledge, 
perception on utilization and constraints to the utilization of the psychological tests in 
the schools. The response options for the items were of 4-point scale of very high (VH), 
high (H), low (L) and very low (VL);to which were assigned the values of 4, 3, 2 and 1 
respectively. The respondents indicated their level of perception on each item. 
 

Both the face and content validities of the instrument were obtained by giving 
the initial copies to three experts in guidance and counselling, educational psychology 
and measurement and evaluation, Michael Okpara University of Agriculture, Umudike, 
Abia State. The items were validated in terms of their appropriateness and clarity in 
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addressing the research questions posed for the study. Their corrections and suggestions 
were incorporated in the final copy used for the study. 
 

The reliability of the instrument was determined by administering twenty 
copies to twenty school guidance-counsellors in Onitsha educational zone of Anambra 
State (a sister state to Abia State). The responses obtained were used to determine the 
internal consistency reliability of the questionnaire using Cronbach Alpha procedure. 
Thus, reliability coefficient of 0.75 was obtained, indicating that the instrument was 
reliable for the study. 
 

The researcher administered the instrument by direct approach. Mean statistics 
was used to answer the research questions while t-test was used to test the hypotheses at 
0.05 level of significance. To ensure the clarification of the responses of the 
respondents, the real limits of the numbers were used. Thus, any mean (X) rating of 
3.50 and above was regarded as very high (VH); 2.50 to 3.49 as high (H); 2.49 to 1.50 
as low (L) and 1.00 to 1.49 as very low (VL). For the hypotheses, the decision was to 
reject Ho if t-calculated at 0.05 level was greater or equal to t-critical value and do not 
reject Ho if t-calculated is less than t-critical value. 
 
Results 

Research question one: What is the counsellors’ level of knowledge of 
psychological tests? 

 
Table 1: Mean responses of counsellors’ level of knowledge of psychological tests (N±54) 

 
S/N Item VH H L VL X Deci

sion  
1. A psychological test is a 

counselling tool 
50 3 1 0 5.40 VH 

2. It is a way of making implicit data 
about a counsellee explicit 

42 5 3 4 3.67 VH 

3 It can’t be applied in every 
counselling service 

6 1 39 8 2.09 L 

4 Without the test, counselling 
cannot be effective 

20 0 18 16 2.45 L 

5 Psychological tests are classified 
on what they are used for 

52 2 0 0 4.04 VH 

6 They involve series of tasks, 
questions graded in difficulty 

37 10 2 1 2.56 H 

7 A psychological test has to be 
suited to the age and range of the 
ability of the candidates 
sometimes 

8 4 32 10 2.19 L 

8 Its administration involves 
knowing the tests thoroughly, 
studying the manual and scoring 
procedure at times. 

24 1 4 25 2.45 L 

9 It involves making the purpose of 
the test known to the clients and 

51 3 0 0 4.28 VH 
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Data on Table 1 revealed that the counsellors have high knowledge of 

psychological tests (Grand mean = 3.03) but have low knowledge on its applicability in 
all counselling services (item 4, X = 2..45), suitability to the age and range of 
counsellee (item, X = 2.19), its administration (item 8, X = 2.45), its interpretation (item 
10 X = 1.81) and possibility of its results being exposed (item 11, X = 2.00). 
 

Research question two: What is the perception of counsellors on the level of 
utilization of psychological tests in schools? 
 
Table 2: Mean Responses of Counsellors’ Perception on Utilization of 
Psychological Tests 
S/N Item VH H L VL X Decision  
13 Psychological tests for various concerns of the 

students are available in my school and I use them 
often 

7 5 4 38 1.56 VL 

14 I always use psychological tests to identify 
students with defective study habit as well as 
helping students to improve their exam 
performances 

3 0 1 50 1.20 VL 

15 I use psychological tests such as personality tests 
a lot during personal social/counselling to 
measure the effective and non-intellectual aspects 
of my students behaviour. 

4 2 8 40 1.44 VL 

16 I administer interest inventories on new students 
in each session to enable them understand their 
abilities attitudes and interests 

1 0 2 51 1.09 VL 

17 I use interest inventories to help identify students’ 
areas of preference in school subjects when 
students are about choosing their school subject in 
SS II 

8 2 3 41 1.57 L 

18 I also use students’ problem inventory to identify 
students that are under stress in the school for 
early treatment 

15 5 4 30 2.09 L 

19 At the beginning of each academic session, I use 
intelligent tests to stream students into classes. 

1 1 5 47 1.19 VL 

20 I always administer a psychological tests such as 
VII, OIP or MOPSE to students before organizing 
career convention/day for them. 

3 4 12 35 1.50 L 

 Grand mean     1.26  
 

keeping the results absolutely 
confidential  

10 Psychological test scores can 
never be misinterpreted  

5 1 18 39 1.81 L 

11 The result of a psychological test 
on a client may be exposed 

11 5 8 30 2.00 L 

12 I only know about two out of 
these tests-achievement tests, 
interest inventories, attitude test 
and personality tests 

40 2 4 8 3.37 H 

 Grand mean     3.03 H  
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Data on Table 2 revealed that the perception of counsellors with regard to 
utilization of psychological tests (PTS) in schools is very low (Grand mean = 1.26). 
Research Questions Three: What is the perception of counsellors on constraints to the 
utilization of psychological tests? 
 
Table 3: Mean Responses of Counsellors’ Perception on the Constraints to the 
Utilization of Psychological Tests in Schools 
S/N Item VH H L VL X Decision  
21 Non-availability of the psychological 

tests 
46 6 2 0 3.81 VH 

22 Negative attitude of principals to 
counseling 

32 13 7 23 3.39 VH 

23 Lack of fund to procure the tests 49 3 2 0 3.87 “ 
24 Lack of support staff 40 8 4 2 3.59 “ 
25 Lack of spacious office accommodation 28 10 3 13 3.00 H 
26 Laziness on the part of counsellors 17 9 7 21 2.43 L 
27 Tedious nature of the tests administration 25 15 6 8 3.06 H 
28 Unaffordable cost of PTs 32 11 6 5 3.30 H 
29 Low level knowledge of the tests among 

counselors 
41 10 1 2 3.67 VH 

30 Lack of sensitization of counsellors 
towards the utilization of the pts 

49 3 1 1 3.81 VH 

31 Fear of misinterpretation of the test 
scores 

36 14 1 3 3.54 “ 

 Grand mean     3.42 VH 
 

Data on Table 3 showed that counsellors perceived highly the constraints to the 
utilization of psychological tests (pts) in counselling the students (Grand mean = 3.42). 
 
Table 4: T-Test of Difference between the Mean Scores of Highly and Lowly 
Experienced Counsellors on Their Level of Knowledge of Psychological Tests 
Year of experience N Mean 

(X) 
df t-cal t-crit P Decision  

10 years and above 38 3.61 53 2.53 1.96 0.05 Rejected  
Ho 

Below 10 years 16 3.58      
 

Data on Table 4 indicated that t-call of 2.53 is greater than t-crit of 1.96. The 
null hypothesis was thus rejected. This means that significant difference exists in the 
mean scores of highly and lowly experienced counsellors on their level of knowledge of 
psychological tests. 
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Table 5: T-Test of Difference between the Mean Responses of Highly and Lowly 
Experienced School Counsellors on their Perception on the Utilization of 
Psychological Tests 
Year of 
experience 

N Mean 
(X) 

df t-
cal 

t-crit P Decision  

10 years and 
above 

38 3.74 53 6.7 1.96 0.05 Ho 
notrejected  

Below 10 years 16 2.88      
 

Data on Table 5 revealed that t-cal value of 1.67 is less than the t-crit value of 
1.96. Thus, the null hypothesis that there is no significant difference in the mean 
responses of highly and lowly experienced counsellors on their perception on utilization 
of psychological tests was not rejected. 
 
Table 6: T-Test Summary of the Difference Between the Mean Sores of Highly 
And Lowly Experienced Counsellors on their Perception on the Constraints to The 
Utilization of Psychological Tests 
Year of experience N Mean 

(X) 
df t-cal t-crit P Decision  

10 years and above 38 3.17 53 1.36 1.96 0.05 Ho not 
rejected 

Below 10 years 16 2.81      
 

Data on Table 3 revealed that t-cal value of 1.36 is less than the t-crit of 1.96. 
The null hypothesis was therefore not rejected. This means that the difference in the 
perception of the highly and low experienced counsellors on the constraints to the 
utilization of psychological tests in counselling students in school was not significant. 
Thus, both highly perceived the constraints. 
 
Discussion 

Knowledge about the benefits of psychological tests in counselling can be a 
strong factor in the use of the tests. The study revealed that counsellors have high 
knowledge of psychological tests. However, detailed result showed very low knowledge 
about its administration, shortcomings as well as its benefits of helping to transform 
counselling (principles) into result-oriented service. This finding affirms the rationale 
behind the NUC’s inclusion of psychological testing in counsellor education program as 
reported by Egbo (2012). The detailed findings equally agree with the earlier assertion 
by Aruba (1996) that most counsellors do not have  an in- depth knowledge of 
psychological tests. 
 

The reason for the detailed findings may not be far-fetched, considering the fact 
that there is still paucity of trained counsellors and so, most schools are made to make-
do with teacher-counsellors, majority of whom have little or no orientation in 
counselling. Superficial knowledge of psychological tests may not assure  accuracy in 
handling psychological tests. This is in line with Okoli’s (1997) who opined that 
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psychological test administrators must know the tests thoroughly, study the manual in 
terms of content and scoring procedure. 
 

The perception of counsellors on the utilization of psychological tests was very 
low. The reason for this may find explanation in the earlier assertion of Aruba (1996) 
that the counsellors’ lack of detailed knowledge of the benefit’s psychological testing in 
achieving counselling effectiveness, makes them to relegate its usage to the 
background. However, the situation could be ameliorated by heeding to the suggestion 
of Mgbeji (2002) that constant sensitization of counsellors on the benefits of utilizing 
psychological tests would motivate them and enhance their comfort level to begin to 
counsel students using psychological tests. 
 

This finding has revealed the reasons why inspite of all the counselling 
programmes packaged for students in  various schools, behaviour difficulties (lateness 
to school, , difficulty in gaining admission into universities, stem from wrong choice of 
subjects/careers among others) abound. This may not any way, be unconnected with 
some of the constraining factors towards the utilization of psychological tests which the 
counsellors perceived very highly. 
 

Tested hypotheses revealed that there was significant difference in the 
responses of highly and lowly experienced counsellors on their level of knowledge of 
psychological tests but in the constraints to the utilization of the tests as well as their 
perception on utilization of psychological test, there existed no significant differences. 
Thus, experience influences the perception of counsellors in their level of knowledge  
of psychological tests in counselling services. This finding agrees with Idris (2008) who 
posited that experience is the soul of any service because experience according to him is 
achieved through constant practice. 
 
Conclusions 

When school counsellors begin to utilize psychological tests in counselling 
students, that is the actual time they will begin to plan for the students, diagnose their 
problems, predict into the  future, help them to understand themselves in terms of their 
interests, abilities. attitudes, personalities, aptitudes among others; thus transforming 
counselling into result-oriented practice in schools. Okoli (2000) advocated the use of 
psychological tests as a veritable tool for effective counselling. This is because the use 
of psychological tests tend to equip the counsellor with the systematic method of 
finding long lasting solutions to the problems that affect how young persons learn. 
 

A psychological tests that is well selected, administered, scored and interpreted 
will go a long way to make a client a better person in life. 
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Recommendations 
Based on the findings and conclusion, the following recommendations were 

made: 
1. Seminars and workshops should be organized termly by the Secondary Education 

Management Board to expose counsellors on the benefits of utilizing 
psychological tests in counselling and update their knowledge and skills in 
psychological testing. 

2. NUC should mandate increased admission into counselling so that more 
professional counsellors would be posted to  schools. 

3. Utilization of psychological tests should be given more credit units in counsellor 
education programmes. 

4. In teaching counsellors psychological testing, scoring and interpretation of 
various psychological tests should be given more emphasis. 

5. In appointing counsellors for schools, knowledge and utilization of psychological 
tests should be among the criteria for posting. 

6. Awards should be given for the development of psychological tests for use in 
schools. 

7. State Ministry of Education via school Board should make psychological tests of 
various types available and affordable in schools. 

8. Promotion and inspection of school counsellors should be based on accurate 
utilization of psychological tests in counselling 

9. School Board/Commission should be encouraged to mandate principals to 
provide their school counsellors with enabling environment such as spacious 
offices and support staff for the use of psychological tests during counselling 
programmes 

10. Teachers who have elements of counselling in their training only should be 
appointed teacher-counsellors in schools. 

11. Capacity building should be provided for counsellors especially teacher-
counsellors at  intervals to acquaint them with the adequate knowledge and skills 
in psychological testing. 
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